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• Gathering Meaningful Information Prior to the 
Meeting
– From the Education Team

– From the Parents/Guardians

– From the Student 

• Holding a Productive Meeting
– Emphasizing Self-Advocacy

– Developing A Targeted Plan

– Writing Measurable and Compliant Goals

Goals Today



Why is Transition Planning 
Important?



Compliance!
Greater Accountability for Transition Outcomes

IDEA 2004 requires a state performance plan (SPP)  
4 of the 20 indicators relate to transition
Indicator 1:
Percent of youth with IEPs graduating HS with regular diploma 
compared to percent of youth in state graduating with a regular 
diploma.
Indicator 2:
Percent of youth with IEPs dropping out of HS compared to percent 
of all youth in the State dropping out of HS



Compliance!
Greater Accountability for Transition Outcomes

Indicator 13:
Percent of youth with IEPs aged 16 and above with IEP that includes 
appropriate measurable goals that are annually updated and based upon 
an age-appropriate transition assessment, transition services, including 
courses of study, that will reasonably enable the students to meet those 
postsecondary goals, and annual IEP goals related to the student’s 
transition services needs.  There also must be evidence that if appropriate, 
a representative of any participating agency was invited to the IEP Team 
meeting with the prior consent of the parent or student who has reached 
the age of majority.  



Compliance!
Greater Accountability for Transition Outcomes

Indicator 14:
Percent of youth who are no longer in secondary school, had IEPs in effect 
at the time they left school were:
A. Enrolled in higher education within one year of leaving high school.
B. Enrolled in higher education or competitively employed within one 

year of leaving high school.
C. Enrolled in higher education or in some other post secondary 

education or training program; or competitively employed or in some 
other employment within one year of leaving high school.  



Student Outcomes!

• 2010 Survey of Americans with Disabilities:
– 21% of working age people with disabilities are employed 

• National Longitudinal Transition Study–2, 2011 (up to 6 years after HS)

– 41% of young adults with disabilities unemployed
– Of those employed, almost half (48%) were employed for less than 

12 months
– 55% had some postsecondary education 
– 35% living independently (includes with spouse, partner, or 

roommate)
– Worse outcomes for individuals with Intellectual Disabilities, 

Multiple Disabilities, and Autism

Individuals with disabilities experience high rates of 
unemployment compared with peers



What should we do as professionals?

• Student-focused planning

• Student development

• Family Involvement

• Program Structure

• Interagency Collaboration

Test, Fowler, Richter, et al. (2009); Landmark, Ju, and Zhang (2010)

Evidence-based Transition Research



Evidence-based Transition Research (cont.)

Work experience (paid and unpaid) 

is the most important factor associated with 

good transition outcomes.

Carter, Swedeen, & Trainor (2009); Lindstrom, Doren, & Miesch (2011); Williams-Diehem & Benz (2008); McDonall & 
Cruden (2009); Benz (2002)



Gathering Meaningful 
Information Prior to the 

Meeting



• For more impaired students consider the use of 
transition assessments as early as elementary for the 
purpose of comprehensive program planning.

• All students and families can benefit from transition 
discussions starting in Middle School when varied 
course options (electives) become available.

• 16 is the LATEST age at which transition must be 
addressed, it can be done sooner!

Gathering Information
Start Early!



Education
Team
Input



• Assessments should be completed by educators who work with 
the student in a variety of settings on a variety of skills.
– Adaptive Behavior, Pragmatic Language, & Executive Functioning 

Information Applies to Transition Assessment Planning 

– Vocational Skills teacher, IEP Case-manager, General Education Teacher, 
Special Education Teacher – Academic.

• Wide variety of transition assessments available.
– Becker Work Adjustment Profile

– Autism Work Skills Questionnaire

– Community-based Skills Assessment (CSA)

– Assessment of Functional Living Skills (AFLS)

Educational Team Input
A Variety of Perspectives









Parents/
Guardians

Input













Student 
Input



• Assessments should be interwoven with work experiences 
and include both Interest and Ability
– Interest areas include:

• Job Field (electronics, web-design, welding, food service, janitorial, etc.)

• Amount of social contact with colleagues and customers (in the spotlight or 
behind the scenes)

• Environmental preferences – sedentary/active, indoors/outdoors, 
repetitive/novel

– Ability areas include:
• Adaptive Behavior, Pragmatic Language, & Executive Functioning 

Information Applies to Transition Assessment Planning 

Student Input
Special Considerations





Holding A Productive Meeting



Self-
Advocacy



Self-Advocacy
IEP Meetings are an Important Opportunity to 
Practice Self-Advocacy
• Students can demonstrate “soft-skills” which are 

necessary for employment and community 
integration.

• Many students will continue to have annual meetings 
for the rest of their life, so teaching how to be 
engaged in these types of meetings is a crucial life 
skill.



• There are many different levels of student involvement in 
the IEP process based on the student’s age and 
developmental level.
– Level 1: Attend, introduce self and other members of the 

team

– Level 2: Present “All About Me” including strengths and 
progress.

– Level 3: Lead meeting, including presenting goals and 
services.

Self-Advocacy
Student Involvement During the IEP



Transition 
Plan



The Transition Plan should guide 
the IEP!

• The Transition Plan should be the FIRST portion of the 
IEP to be discussed.
– GOALS: Student and family restating goals in the three areas 

of employment, post-secondary education, and independent 
living (if appropriate) should open and guide the meeting.

• The Transition Plan should be the LAST portion of the 
IEP to be discussed.
– RESPONSIBILITIES: The “Responsibilities” section should be 

summary of action steps for all members of the IEP team 
which wraps up the IEP meeting.



• What are the priority goals to target?
– Based on potential barriers to employment and 

building on student strengths/interests

• How will goals be worked on?
– Methodology discussion 

• How will data be collected?
– Type and frequency of measurable data

Transition Plan Development
Clearly identified plan:



Accommodations & Modifications

• When to modify the environment:
– Is this specific skill one that will be needed in 

the future?
• When to provide accommodations:

– Are there acceptable accommodations 
adults use for this skill?

• When to teach a new skill:
– Is the student developmentally ready to learn 

the necessary replacement skill?

Making decisions on…



Better Goal 
Writing 
Process



• What pivotal skills does the student need to develop to increase 
independence?
– Using public transportation, communication, technology skills (including 

email, text, and phone).

• What behaviors or skill/performance deficits could be a barrier 
to successful employment?
– Does the student engage in behaviors which could result in failure to be 

hired or termination?

• Is the student motivated to seek and maintain employment?
– Should the student receive more instruction and have a goal regarding 

budgeting, money management, and/or maintaining a school-based job?

Goal Priorities
Guiding Questions:



Goal Writing

Adaptive behavior, executive 
functioning, social-pragmatic, & 

challenging behavior goals can be 
difficult to write.



• There is often not a set curriculum for soft skills.  

• More detailed goals supports consistency.  If the student 
transitions (buildings, teachers, settings), all instructors will be 
more equipped to target goals with more consistency.  

• Oftentimes broadly written goals are not actually taught and 
therefore the results are “hope and pray”

• Goals are often only measured by the reduction of a problem 
behavior rather than developing a replacement behavior.

“Soft Skills” Goal Writing
Common Pitfalls in Writing Behavior, Social Skills, and 
Executive Functioning Goals



Writing IEP Goals 

What do you want to change?
(what is the paraprofessional doing for the child)

Moaning / whining when presented with work

What do we want to see instead?
Student will walk independently engage in his work 

without moaning/whining

Typical Process

















1. Get input prior to the meeting from all relevant members of 
the team, including outside agencies, parents, and student.

2. Involve the student in the planning and leading of the 
meeting.

3. Begin the IEP Meeting with Transition Goals
4. Write IEP goals that are a priority based on transition goals 

contain the 5 key components.
5. Conclude the meeting with the “Responsibilities” section of 

the Transition Plan as actionable steps.

Summary
Key Components of Transition Planning
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