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Agenda	Content	

•  Session	One	
•  Stages,	discrepancies,	and	

support	
•  Teams,	sor4ng	data,		

problem	solving		
•  Catch,	match,	measure,	&	

triangulate	
•  The	chronology	
•  Tier	One	Preven4on	

–  ‘Core	Components’		

•  Universal	Screening	

•  Session	Two			
•  Diagnos5cs	

–  Academic	Tools	and	Func5on	
Based	Thinking		

•  Progress	Monitoring	
•  Data	Based	Decision	Making	
•  Tiered	Interven5on	
•  Implementa5on	Fidelity	
•  IDEA	Eligibility	

Determina5on	
•  Session	Three	
•  Work	and	share!	

Academic	and	Behavior	RtI	

•  Some	dis5nct	similari5es	
– Screening,	diagnos5cs,	interven5on/treatment,	
goals,	progress	monitoring,	decisions	based	on	
data,		etc.	

•  Some	definite	differences	
– Goal	seYng,	interven5on	implementa5on,	etc.		

•  Academic	realm	more	developed	for	most…	

MTSS	Areas	of	Focus	 MTSS	Areas	of	Focus	
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The	Stages…	
•  Consensus	Building	

– Why	are	we	building	this	system?	
•  The	Unintended	Consequences	of	Educa3on…	
•  Other	uses	are	a	tangent	or	augmenta5on…	

– All	hands	on	deck	suppor5ng!	
•  Infrastructure	Development	

– Obtain	needed	tools	
– Build	the	processes	and	procedures		
– Develop	the	‘rules’			

•  Implementa5on	with	Fidelity	
– A_er	planning	the	work~	~	~	work	the	plan…with	
integrity!	

– Conduct	program	evalua5on	and	act	on	the	data	 ©	Beth	Wood,	2016		 8	

RtI:	Dual	Discrepancy	Model	

•  Through	a	Universal	Screening	Benchmark,	we	learn	
how	a	student	performs	in	reading,	math,	wri5ng,	and	
behavioral	fundamentals	compared	to	a	na5onal	
stra5fied	norma5ve	group	of	peers																																
(level	of	performance)	

•  This	happens	three	5mes	per	year;	in	the	fall,	winter,	
and	spring	

•  Students	who	score	below	the	average	range	(a	
predetermined	cutscore)	are	targeted	for	interven5on	

©	Beth	Wood,	2016		 9	

RtI:	Dual	Discrepancy	Model	

•  Iden5fied	struggling	students	receive	targeted	instruc5on,	
have	individual	goals	set	for	them	(academically	formed	
from	research	based	ROIs),	and	their	rate	of	improvement	
(learning)	is	measured	through	frequent	progress	
monitoring	

•  Behavioral	goals	are		based	on	the	targeted	behavior,	individual	
student	characteris5cs,	and	the	severity	of	the	discrepancy…		

•  Data	is	consulted,	analyzed,	and	evaluated	to	inform	
instruc5on	and	future	ac5ons…	using		the	predic5ve	
validity	of	curriculum	based	measurements,	student	goal	
and	trend	lines,	BEHAVIOR	progress	monitoring	and	
applying	data	based	decision	making	rules	

©	Beth	Wood,	2016		 10	

In	a	Dual	Discrepancy	Model	

•  Students	are	not	just	iden5fied	as	sufficiently	severely	
discrepant	from	peers	and	enrolled	in	Special	Educa5on	
and	provided	an	IEP	and	services	

•  Students	are	iden5fied	as	below	a	par5cular	cut	score,	
provided	evidence	or	research	based	treatment,	and	are	
closely	monitored	for	an	appropriate	period	of	5me			

•  Students	who	are	chronically	non-responsive	to	planned	
treatment,	and	demonstrate	a	dual	discrepancy,	and	
whose	data	hovers	in	the	lowest	norma5ve	percen5les		
may	be	considered	for	evalua5on	and	the	provision	of	
Special	Educa5on			

©	Beth	Wood,	2016		 11	

Models	of	Student	Support	
1.  *Problem Solving Model 

– Students whom a teacher believes are 
underperforming are scheduled for initial 
problem solving and strategic intervention 
(time and labor intensive; inconsistent) 

Bergan,	1977	

©	Beth	Wood,	2016		 12	

Models	of	Student	Support	
2.  **Standard Treatment Model 

– All students are screened; those identified as 
at risk for academic or behavioral failure are 
treated individually or in small homogeneous 
pre-planned  instructional groups; each is 
progress monitored; data is closely followed, 
analyzed, and used to inform future instruction 

Deno	&	Mirkin,	1977	
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©	Beth	Wood,	2016		 13	

	A	Merged	Model	of	Support	
3. ***A Hybrid Model  

– Universal Screening conducted 
– Underperformers identified and treated with 

standard care (pre-planned interventions) 
– Students’ progress is monitored frequently and 

data is systematically consulted regularly* 
– Students who do not respond adequately, are 

scheduled for individual problem solving and a 
different plan of intensified intervention is put into 
place, monitored, and further evaluated   

The	Teams:	Who	does	what?	
•  Data	Consult	

–  Benchmark:	Sort	students	a_er	the	Universal	Screening	
according	to	established	cut	scores	

–  Progress	Monitoring:	Analyze,	interpret,	and	evaluate	
data;	make	data	based	decisions	regularly	on	student	
progress	toward	individual	goals	

–  Typically	grade	level	teams	plus	others			
•  Problem	Solving	

– Group	who	comes	together	to	formally	work	through	
the	problem	solving	process	and	develop	more	
intensified	interven5on	for	chronically	non-responsive	
students	

– Administra5on,	general	educa5on,	specialists,	etc.			

More	l
ater	

on	th
is…	

Catch!		Match!		Measure!	

•  Catch	students	at	risk	for	academic	failure	or	
behavioral	difficul5es	through	fall,	winter,	and	
spring	universal	screening	assessments,	and	
other	data	sources		

•  Match	the	needed	supplementary	instruc5on/	
interven5on	through	the	use	of	diagnos5c	
tools.	

•  Measure	each	student’s	progress	using	tools	
related	to	the	screener	for	iden5fying	students	
making	sufficient	or	insufficient	gains	as	
compared	to	their	individual	goals.		

RtI	Implementa5on	is	con5ngent	upon…	

•  The	use	of	formal	universal	screening	
assessments	(the	“Catch”)	

•  The	use	of	more	informal	diagnos5c	tools	or	
error	analysis	to	specifically	target	the	correct	
sequence	of	missing	or	fragile	skills	or									
sub-skills	(the	“Match”)	

•  The	use	of	formal	progress	monitoring	tools	to	
scien5fically	quan5fy	student	achievement	
and	progress	toward	goals	that	are	set								
(the	“Measure”)			

Triangulate	the	Data	
Screening	
“Catch	the	kids”	

Progress	
Monitoring	
“Measure	the	results”	

Diagnos5cs	
“Instruc5onal	match”	

These	two	tools	
must	“talk”	to	
each	other!	 This	type	of	assessment	will	

aid	us	in	matching	the	
instruc3on	to	the	missing	or	
fragile	skill.	

The	Chronology	of	RtI	
•  Create	and	follow	closely	a	

calendar	of	RtI-related	
yearlong	ac5vi5es*	

•  Retool	staff	on	scoring	and	
administra5on	of	screening	
assessments	

•  Conduct	the	Universal	
Screening	and	note	
established	cut	scores	

•  Run	reports	and	iden5fy	
students	below	the	
established	cut	scores	

•  Determine	whether	a	
student	can	be	progress	
monitored	academically	
ON	grade	level;	drill	down	
if	necessary	

•  Set	individual	goals	
•  Use	diagnos5cs,	error	

analysis,	and/or	func5on	
based	thinking	to	match	
instruc5on	to	deficit	

•  Group	students	for	
instruc5on	

•  Plan	interven5on	
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The	Chronology	of	RtI	
•  Locate	and	u5lize	
appropriate	materials	

•  Iden5fy	and	train	
appropriate	
interven5onists	

•  Select	and	schedule	
progress	monitoring	

•  Provide	interven5on	
based	on	district	
guidelines:	group	size,	
amount,	frequency,	
dura5on,	etc.		

•  Plan	and	conduct	
implementa5on	fidelity	
checks	

•  Plan	for	generaliza4on	of	
new	learning	

•  Conduct	progress	
monitoring	regularly	and	
data	consults	monthly	

•  Apply	DBDM	criteria	
•  Analyze,	interpret,	and	
evaluate	data.		ACT	on	it!	

•  Plan	more	intensive	
instruc5on	when	needed	

Yearlong	RtI	Related	Ac5vi5es	

History	of	Special	Educa4on	

•  Individuals	with	Disabili5es	Educa5on	Act	
became	law	in	1975	

•  Free	and	appropriate	public	educa5on	ini5ally	
focused	on	severe	disabili5es-before	IDEA	
almost	2	million	did	not	receive	any	kind	of	
educa5on	

Remembering	Willowbrook	
	

History	of	Special	Educa4on	
•  Students	eligible	for	special	educa5on	exploded-costs	about	

twice	as	much	to	educate	
•  90%	of	students	in	special	educa5on	have	rela5vely	mild	

disabili5es	such	as	specific	learning	disability	and	speech/
language	delays	

•  OHI	increased	280%	in	a	ten	year	period	largely	due	to	
students	with	ADD	or	ADHD	

•  A	majority	of	students	with	behavioral	challenges	have	some	
sort	of	language	delay-may	not	be	obvious	and	language	
assessment	is	o_en	not	part	of	the	evalua5on	process	

•  Many	argue	that	too	many	students	were	labeled	with	a	
disability	when	the	real	problem	is	ineffec5ve	teaching	
prac5ces	in	general	educa5on	

•  Federal	government	promised	to	pay	40%	but	un5l	2000	
never	paid	more	than	12%	and	now	is	right	around	15%	

•  1963	conference	in	Chicago	of	parents,	
advocates	and	researchers	associated	with	
condi5ons	such	as	Minimal	Brain	Dysfunc5on,	
Strauss	and	Leighten	Syndrome,	perceptual	
disorders,	and	Dyslexia	

•  Dr.	Samuel	Kirk	first	proposed	use	of	
“Learning	Disabili5es”	as	an	umbrella	term.			

•  A	coali5on	was	formed.	

History	of	Learning	Disabili4es	 			Specific	Learning	Disability	means	a	disorder	in	
one	or	more	of	the	basic	psychological		processes	
involved	in	understanding	or	in	using	language	
spoken	or	wriEen,	which	may	manifest	itself	in	an	
imperfect	ability	to	listen,	think,	speak,	read,	
write,	spell,	or	to	do	mathema3cal	calcula3ons.		
The	term	includes	condi3ons	such	as	perceptual	
handicaps,	brain	injury,	minimal	brain	
dysfunc3on,	dyslexia,	and	developmental	
aphasia.		The	term	does	not	include	children	who	
have	learning	problems	which	are	primarily	the	
result	of	visual,	hearing,	or	motor	handicaps,	or	
mental	retarda3on,	of	emo3onal	disturbance	or	
of	environmental,	cultural	or	economic	
disadvantage.				
Na5onal	Advisory	CommiIee	on	Handicapped	Children	(1968)		
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LD	Defini4on	
•  Very	similar	to	what	Sam	Kirk	suggested	in	1963	
•  Iden5cal	to	the	current	defini5on	in	the	IDEA	with	the	
excep5on	of	changes	in	terminology.		Handicapped	is	now	
disabled,	and	mental	retarda5on	is	now	intellectual	
disability.	

•  Recogni5on	of	this	condi5on,	and	services	in	schools	
increased	through	the	60’s	and	early	70’s,	depending	on	
state	law	and	district	ini5a5ve	as	there	was	no	federal	law	
manda5ng	services	for	any	condi5on	at	that	5me.	

•  Origin	and	growth	of	this	category	may	be	linked	to	the	
jump	in	school	curriculum	standards	and	expecta5ons	
following	Sputnik	in	1957.		

LD	Defini4on	

•  Grouping	and	tracking	of	students	according	
to	ability	considered	cuYng	edge	and	
scien5fic	in	the	early	60s.			

•  Prac5ce	fell	out	of	favor	toward	the	end	of	the	
60’s	and	early	70s	

•  IDEA	was	signed	into	law	in	1975	
•  Number	of	students	iden5fied	as	learning	
disabled	grew	significantly.		

The	LD		“Formula”	
•  Congress	required	that	federal	regula5ons	be	put	into	
place	by	the	end	of	1977	to	limit	the	growth	in	
students	with	learning	disabili5es	

•  CA(IQ/300	+	0.17)	–	2.5	=	SLD	
•  This	formula,	which	yields	an	age	score	level	
discrepancy	criterion,	was	intended	to	iden5fy	about	1	
to	2	percent	of	the	school	age	popula5on	as	learning	
disabled	

•  IQ	–	Achievement	discrepancy	formulas	began	to	be	
used,	and	expanded	in	the	80s.			Very	minimal	
evidence	base	for	this	prac5ce.	

•  Essen5ally	a	“gate	keeping”	formula	

1980’s-Standardized	Tes4ng	Boom	
•  Early	evalua5on	prac5ces	very	clinical	
•  Focused	on	perceptual	func5oning	and	other	indicators	of	basic	

psychological	processing.			
•  The	Illinois	Test	of	Psycholinguis5c	Abili5es	(ITPA)	widely	used.		

based	on	theore5cal	models	
•  LiIle	empirical	evidence,	and	poor	norming	of	assessments.	
•  Woodcock-Johnson	Test	of	Achievement,	the	Peabody	Individual	

Achievement	Test,	KeyMath	and	similar	assessments	developed	in	
the	late	70’s	

•  Gradually	replaced	the	perceptual-underlying	abili5es	tests	during	
the	80’s.			

•  Learning	Disabili5es	changed	to	Specific	Learning	Disabili5es,	which	
reflected	the	requirement	that	the	disability	be	manifest	in	a	
specific	area	of	academic	func5oning,	i.e.,	basic	reading	skills.	

Start	of	RTI	and	MTSS	

•  Stanley	Deno	developed	brief,	reliable	probes	
teachers	could	use	frequently	to	gather	
informa5on	about	student	proficiency	with	
essen5al	basic	skills,	and	make	data-based	
instruc5onal	decisions	(CBM	or	Curriculum	
Based	Measurement)	

		Several	separate	research	studies	strongly	suggest	
that	IQ-Achievement	discrepancy	is	not	a	valid	
iden5fica5on	criterion	for	SLD.	

	
– Discrepant	and	non-discrepant	low	achievers	are	not	
significantly	different	in	terms	of	achievement,	
behavior	or	processes	related	to	reading.	

– Discrepant	and	non-discrepant	low	achievers	do	not	
differ	in	their	response	to	instruc5on	

–  The	discrepancy	approach	does	not	inform	
instruc5onal	decisions.	

–  Instruc?on	is	the	essen?al	factor	in	student	
achievement,	not	IQ.	
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LD	Defini4on	Changes	
•  Fordham	Founda5on/Progressive	Policy	
Ins5tute:		Rethinking	Special	Educa5on	(2001)	

•  OSEP:		Learning	Disabili5es	Summit	(2001)		
							ldsummit.air.org	

•  Na5onal	Research	Council:	Minority	Over-
Representa5on	in	Special	Ed	(2002)	
www.nap.edu/catalog/10128	

•  President’s	Commission	on	Excellence	in	
Special	Educa5on	(2002)	

	

Recommenda4ons	from	those	reports.	.	.		

•  Focus	on	results	–	not	process	
•  Embrace	a	model	of	preven5on	not	a	
model	of	failure	

•  Intervene	early	with	evidence	based	
prac5ces	

•  Consider	children	with	disabili5es	as	
general	educa5on	children	first	

Jack	Fletcher,	Ph.D		“Reauthorizing	Learning	Disabili5es:		Evidence-Based	
Approaches	to	Preven5on	and	Remedia5on”	

SPED	Eligibility	for	“Behavior”	
•  Serious	emo5onal	disturbance,	other	health	impaired,	
au5sm,	speech/language?			

•  Social	maladjustment	clause	
•  “Deviance”	or	behavioral	problems	is	as	much	a	
func5on	of	where	and	with	whom	a	child	interacts	as	it	
is	the	characteris5cs	of	his	or	her	behavior	

•  It’s	in	the	“eye	of	the	beholder”	
•  Informant	ra5ngs	and	self-reports	current	founda5on	
for	assessment	

•  Great	risk	in	using	ra5ngs	of	behavior	from	individuals	
who	believe	the	child	being	rated	is	the	problem	

Other	Complica4ons	

•  Dispropor5onality	of	some	ethnici5es	
•  Mental	health	vs.	neurological	disorder	
•  Trauma	informed	care	movement	
•  Lack	of	effec5ve	interven5on	and	issues	of	
segrega5on	

Georgia’s	Network	for	Educa4onal	and	
Therapeu4c	Support	(GNETS)	

•  August	2016	U.S.	Department	of	Jus5ce	filed	a	lawsuit	against	
Georgia	for	illegally	segrega5ng	students	with	behavioral	disorders	
in	a	network	of	“psychoeduca5onal	schools”	

•  Georgia	filed	mo5on	to	dismiss	in	October	2016	and	DOJ	filed	a	
brief	opposing	this	mo5on	in	December	2016	

•  First	5me	a	statewide	educa5onal	system	has	been	charged	
•  Dirty	and	in	poor	repair	and	many	were	once	black	only	schools	
•  Lack	basic	ameni5es	such	as	air	condi5oning,	gymnasiums	and	

libraries	
•  Segregated	lunchrooms,	restrooms,	lunch	periods,	etc	
•  State	audit	found	that	educa5on	the	5,000	students	in	these	

programs	would	be	cheaper	in	regular	educa5on	seYngs	
•  51%	black		(Georgia	37%	black)	and	80%	male	
•  Segrega5on	argument	easy	to	prove	

Unequal	Educa4on	Argument	
•  LiIle	grade	level	content	taught	
•  Heavy	use	of	only	online	courses	and	not	using	
assis5ve	technologies	designed	to	help	students	with	
disabili5es	

•  Teachers	with	no	specific	content-area	cer5fica5on	
•  Frequent	violent	outbursts	
•  Frequent	police	involvement	and	arrests	
•  Evidence	based	interven5ons	not	being	used	
•  Frequent	use	of	seclusion	or	restraint	
•  2011	13-year-old	known	to	be	at	risk	for	suicide	hung	
himself	in	a	seclusion	room	
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Tier	One	Preven5on	
•  Upon	universal	screening,	if	fewer	than	80%	
to	85%	of	students	score	above	your	
established	benchmark	cut	score	in	any	
instrument,	that	could	be	an	indicator	of	a	
Tier	One	insufficiency.		

•  Schools	must	make	certain	that	the	agreed	
upon	academic	and	behavioral	curriculum	are	
taught	at	developmentally	correct	levels,	
instruc5on	is	differen5ated	and	appropriate,	
and	that	this	happens	in	an	environment	that	
sets	students	up	for	success.					

Tier	One	Preven5on	

•  Only	when	educators	know	this	is	regularly	
occurring	for	all	students	in	Tier	One,	should	
we	begin	to	consider	interven5on	for	students	
scoring	below	that	benchmark,	and	ini5ate	
individual	decision	making	on	a	broader	basis.	

•  Consider	an	instrument	like	this	ICEL	matrix	
(created	by	Dr.	Bryan	Painter	in	Kirkwood	
School	District)	to	guide	thinking	and	planning	
for			Tier	One	instruc5on,	curriculum,	
environment,	and	learner	differences.					

*Bryan	Painter,	Kirkwood	

40	

“The	academic	and	behavior	link	is	clear:		
Good	instruc4on	is	one	of	our	best	
behavior	management	tools,	and	

preven4ve	behavior	management	is	one	of	
our	best	instruc4onal	support	strategies.”	

	
(Na4onal	Center	of	Posi4ve	Behavioral	
Interven4ons	and	Supports,	2009)	

Our	Country	has	a	SERIOUS	Punishment	
Addic4on	Problem!!!	

•  U.S.	and	Russia	world	leaders	in	incarcerta5on	
•  US	4.4%	of	world	popula5on	but	houses	22%	of	the	
world’s	prisoners	

•  6	to	10	5mes	that	of	most	industrialized	na5ons	
•  82%	school	dropouts	
•  70%	read	below	fourth	grade	level	
•  Correc5ons	cost	$74	billion	annually	
•  About	half	of	federal	prisoners	are	incarcerated	for	
drug	related	offenses	

•  85%	of	juvenile	offenders	have	reading	problems	
•  Average	age	of	juvenile	offenders	is	15	

42	
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Problems with a Punitive/Reactive Approach 
•  May temporarily stop or suppress problem behavior 

for 80-90% of students without chronic behavior 
problems but fails to teach replacement behavior, life 
skills, or develop personal responsibility 

•  Child identifies the punishment with the punishers and 
setting where it happens-may start disliking educator 
and school in general 

•  May adversely effect the physical and emotional 
health of the child 

•  Often appeals to educators because they are reinforced 
by short term effect-”works” quickly 

•  Educators that rely on it do not develop skills in using 
other more effective interventions. 

•  Some individuals are rewarded by the reaction that 
often accompanies this approach 

 
 
 
 
 

FBA-A	Three	Tiered	Model	

“Contextually, we see FBA not as a separate 
process but as an integral component of a 

systemic multilevel model for prevention and 
intervention.  That is, FBA is a tool within a 

triage model, to be used in determining the most 
logical, probable, and efficient course of action.”  

(Scott & Kamps, 2007, p. 147)  

The Three Tiered Model 
Tertiary Prevention 
Students with  
Chronic/Intense 
Problem Behavior 
1-7% 

Secondary 
Prevention 
Students At-Risk for  
Problem Behavior 
5-15% 

Primary Prevention 
Students without  
Serious Behavior  

Problems  
80-90% 

(School or classwide 
 support) 

46	

Functional Behavioral Assessment 

• This is not just a special education thing! 

• A process for understanding problem behavior and 
factors that contribute to its occurrence and maintenance-
What does behavior mean?  What does the student need?  
What skills are missing? 

• Main purpose to guide the development of effective, 
efficient, and relevant responses-what should we do? 

• Responses based on knowledge of why students are 
having problem behavior is more effective. 

• Helps determine if traditional responses to behavior are 
appropriate (timeout, office referral suspension) 

  

New Term:  Function Based Thinking (FBT) 
(Hershfeldt,	et	al,	2010) 

•  Empowers all educators (not just SPED) to 
respond more effectively by considering why 
problem behavior is happening 

•  Guides more effective proactive and preventative 
practices  

•  The earlier the intervention the more effective 
the behavioral change efforts 

•  You should always think functionally and 
respond accordingly even at tier one 

 
Core Components of Tier One 

1)  Common purpose and approach 
2)  Administrative leadership 
3)  Positively stated agreements, procedures, and routines 
4)  Explicitly taught agreements, procedures and routines 
5)  Environmental design 
6)  Instructional design 
7)  Frequent acknowledgment of positive behavior 
8) Consistent instructional response to problem behavior 
9) Ongoing monitoring and evaluating effectiveness 

48	
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Common Purpose and Approach 

•  Common language 
•  Consistent agreements, procedures, and routines 
•  Proactive and preventative philosophy 
•  Desired behavior directly taught both proactively and 

ongoing (triage, redirect, and processing) within a 
positive relationship interaction 

•  Focus more on positives than negatives 
•  General consensus about when students leave instruction 
•  Objective data regularly collected and analyzed 
•  Focus on team problem solving-no blame and no excuses 
•  Willingness to be open to the process and constructive 

feedback 
 
 
 

Administrative Support and Leadership 
•  Lead the setting of school expectations and development of 

procedures and routines 
•  Build consensus among entire staff 
•  Lead the team through the decision making and paperwork process 
•  Delegate responsibilities as appropriate 
•  Provide accountability 
•  Allocate resources for implementation 
•  Promote appropriate staff utilization 
•  Attend and actively participate in team meetings 
•  Support ongoing professional development 
•  Model inclusion and support rather than just evaluation 
•  Be willing to think outside the box to obtain needed resources 
•  Be willing to seek outside support when needed 
•  Model/lead a “we will try” attitude vs. a “have YOU done. . . “ 

 
 

Positively Stated Agreements, 
Procedures and Routines 

•  3 to 5 general schoolwide agreements that are all 
inclusive 

•  Break down into matrix for each area (classroom, 
cafeteria, hallway) so there is no confusion or argument 

•  State POSITIVELY-What do you want them to DO! 
•  Most visually in multiple places to remind and for easy 

reference 
•  Each classroom can have their unique matrix but should 

use the schoolwide general agreements 
•  Add to as situations arise that are not clear 

 

Explicitly Taught Agreements, 
Procedures and Routines	

•  Teach through active student engagement-not just 
lecture 

•  Define by breaking into steps 
•  Describe what  it looks and sounds like 
•  Give a rationale about why it is important 
•  Model 
•  Provide guided practice 
•  Give specific feedback 
•  Reinforce frequently at the beginning 
•  Shift reinforcement to random or unpredictable to 

promote maintenance 
•  Review, reteach, and practice with booster sessions as 

needed 
•  Include overall tier one social skills curriculum 

Environmental Design 
Room Arrangement 
•  Easy flow of movement 
•  All students can be monitored at all times 
•  Areas for teacher directed group lessons, collaboration, differentiated 

instruction, independent work, and private cool off space 
•  Separation between quiet and noisier areas 
•  Materials stored where they can be conveniently accessed and near where 

they will be used 
Scheduling 
•  Daily schedule visually posted and easily changed if needed 
•  Little or no unstructured downtime 
•  Provides time for large and small group activities, one on one instruction,  

independent work and socialization 
•  Students, paras, volunteers, and peer tutors know exactly what they are to 

be doing at all times 

Environmental Design-Continued	
Visual Supports 
Positive Classroom Climate 
•  Energetic feel 
•  Students engaged in meaningful activity at all times 
•  Respectful interaction 
•  Descriptive rather than judgmental language-contribute to 

atmosphere of shared work and learning 
•  Nonverbal language calm and matter-of-fact rather than 

challenging or threatening 
Overall  
•  High levels of structure 
•  Communicates expectations visually 
•  Organized and aesthetically pleasing 
•  Minimal clutter  
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Instructional Design 
•  Students working at appropriate level of 

difficulty 
•  Students working on a variety of activities 

across different learning modalities 
•  Students are actively engaged and not just 

passively receiving instruction 
•  Modeling (I Do), Guided Practice (We Do) and 

Independent Practice (You Do) scaffolded 
approach to instruction is used 

•  Errorless learning is used 

Frequent Acknowledgement of Positive Behavior 

• Engage more frequently with every individual when he/
she is engaged in positive behavior than negative behavior 
at a ratio of about 4:1 
• Use behavior specific feedback to provide additional 
instruction and rationale 
• Use of free, frequent and unpredictable “catch them being 
good systems” 
• Use of interdependent and independent group oriented 
contingencies 
 

FBT	Guiding	Principle:			
Pay	Aaen4on	to	Aaen4on!	

•  Behavior science has proven that attention is a generalized 
reinforcer-everyone is reinforced by it and we do not 
satiate (money is the other) 

•  ANY attention can be reinforcing-negative attention is 
better than being ignored  

•  Give as much attention as possible to appropriate behavior 
•  Give as little attention as possible to inappropriate 
behavior-but don’t ignore the student-look for positives to 
reinforce! 

•  Lecturing and reprimanding is attention.  Even though it is 
meant to decrease inappropriate behavior, it often 
reinforces it. 

More	on	Aaen4on	
•  Behavior	science	proves	that	noncon5ngent	aIen5on	
(given	regardless)	reduces	problem	behavior	

•  A	4:1	posi5ve/nega5ve	ra5o	provides	the	most	
produc5ve	environment-also	true	across	business,	
sports,	and	rela5onships	

•  Need	to	make	enough	deposits	before	you	can	take	a	
“withdrawal”	

•  Builds	posi5ve	rela5onships	
•  Simple	interven5on	that	is	free	and	requires	no	5me	or	
prepara5on	

•  Prevents	common	escape/avoid	func5on	of	problem	
behavior	

•  How	mo5vated	would	you	be	if	you	mostly	received	
nega5ves	from	your	supervisor?	

The	Power	of	the	Posi4ve!	

•  Posi5ve	psychology	studies	overachieving	outliers	
versus	the	average	(to	tailor	to	most	students)		or	below	
average	(to	determine	interven5ons	to	help	them)	

•  More	than	a	decade	of	research	in	posi5ve	psychology	
and	neuroscience	has	proven	that	op5mis5c	condi5ons	
fuel	performance	and	achievement	

•  Results	in	students	being	more	mo5vated,	efficient,	
resilient,	crea5ve,	and	produc5ve	

•  Confirmed	by	research	on	1,600	Harvard	students	and	
dozens	of	Fortune	500	companies	worldwide	(The	
Happiness	Advantage,	2010)	

59	

Consistent Instructional Response to Problem Behavior 
• Redirecting staff has positive relationship with the student 
• Pre-correct before times that are typically difficult 
• Students understand what behaviors are considered gateway behaviors and 
why 

• Low level redirection is used at first sign of gateway behaviors 
• Redirection is calm, brief, respectful and as private as possible 
• Student is only removed from instructional environment for behavior that is 
dangerous, destructive or significantly disruptive 

• Significantly disruptive means doesn’t redirect without arguing or escalating 
• If student leave the instructional environment they have processed the 
situation, practiced skills needed, and is under instructional control before 
returning to their regular learning location 

• Overall focus in instructional and not punitive-no one is in “trouble”-what 
skills need to be learned? 

• “I care too much about you to not teach you skills you will need to be 
successful 

• Reinforcing attention is minimized during this process 
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Two	Teaching	Responses	
Error	Correc4on	
•  An	informa5ve	statement	given	to	a	student	a_er	an	
undesired	behavior	that	informs	the	student	of	what	he	
or	she	should	do	in	the	future	in	a	brief	concise	manner.	

	
Behavior	Tutoring	
§  When student is exhibiting an inappropriate behavior, he 

or she is given the choice of demonstrating they have 
learned the appropriate behavior  

§  If they do not, it is assumed that they have forgotten how 
to do it and need extra practice 

§  An extra practice session is scheduled, logically during a 
more preferred activity. 

§  Similar to a traditional detention or stay after school 
consequence but with instructional focus	

FBT	Guiding	Principle:		Develop	
Alterna4ves	to	Suspension	That	

Teach	Missing	Skills	

63	

Problems with Suspension 
• Produces immediate but short-lived relief for the school, but 
may not be a meaningful consequence for the student-some 
students are actually reinforced by going home! 

• Does not facilitate the progress of the at-risk students who is 
often already disengaged from school and/or learning 

• Merely displaces the problem elsewhere (home or 
community) 

• Schools using only punishment strategies tend to have 
increased rates of vandalism, aggression, truancy and school 
drop up 

• Actually promotes antisocial behavior 
64	

““. . .there is currently no evidence that 
suggests suspension or expulsion changes the 
behavior of difficult students.  Rather, for 
troublesome or at-risk students, the most well-
documented outcome of suspension appears to 
be further suspension and eventually school 
drop-out.” 

(Skiba, 2002) 

Suspension and Expulsion Generally 
Does Not Work with Students with 

Chronic Behavior Problems!!! 

Ongoing Monitoring and Evaluating 
Effectiveness Based on Data 

•  Specifically defined outcomes 
•  Clear written plan that includes all key components 

(instruction, prevention, reinforcement, and undesirable 
consequences) and evidence based practices that all involved 
parties understand 

•  Fidelity monitoring procedures to ensure consistent 
implementation 

•  Frequent data collection that is graphed  
•  Regular and structured team meetings to analyze data and 

make decisions 
•  Same process schoolwide, classwide or individual 

The Importance of Time 
Available Time-The total amount of time available in a school day for all activities 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Allocated Time-Amount of time scheduled for actual instruction 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instruction Time-Amount of actual minutes actually spent in teacher 
led instruction 
 
 
 
 
 
 
 
 
 
 
 

On-Task Time-Actual time the learner spends attending to instruction 
(looking at the teacher, reading, writing, thinking about what is being said) 
 
 
 
 
 
 
 
 

Academic Learning Time 
Actual time the learner spends 

 SUCCESSFULLY engaged in the 
learning targets 
Average 17%  

Range 10%-20% 

Maximizing this time is 
the goal! 
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Universal	Screening	
•  All	students	
•  Important	to	screen	in	the	fundamental	skills	
of	content	areas	like	early	literacy,	early	
numeracy,	reading	fluency,	comprehension,	
math	computa5on,	math	applica5ons,	and	
wriIen	expression.			

•  Two	or	three	5mes	per	year;	fall,	winter,	and	
spring.		Spring	data	may	be	used	for	early	fall	
placements	and	for	program	evalua5on.	Have	
Tier	1	numbers	expanded?		Have	Tier	2	
numbers	diminished?		What	about	numbers	
of	students	moving	on	to	Tier	3?		

“Center	on	Response	to	Interven5on”				
•  r54success.org	
•  Following	is	a	non-exhaus5ve	list	of	screening	
and	progress	monitoring	tools	that	have	been	
scien5fically	evaluated;	this	list	does	not	
cons5tute	an	endorsement	or	recommenda5on	

•  Each	tool	is	evaluated	on	content	area,	accuracy	
ra5ng,	generalizability,	reliability,	validity,	and	
efficiency	(administra5on	5me,	scoring,	and	
availability	of	benchmarks/norms)	

•  The	asterisk	designates	that	the	screener								
CLAIMS	to	have	a	companion	progress	
monitoring	tool		

Center	on	Response	to	Interven5on:	
Tools	Chart	

•  Acuity	
•  AIMSweb*	
•  Classworks	Universal	

Screening	
•  Dibels*	
•  Discovery	Educa5on	

Predic5ve	Assessment	
•  Easy	CBM*	
•  Edcheckup*	
•  FAST	(Forma5ve	

Assessment	System	for	
Teachers)*	

•  Gates	MacGini5e	

•  Group	Assessment	&	
Diagnos5c	Evalua5on	

•  I-Ready*	
•  iSta5on*	
•  mCLASS*	
•  MAP	(Measures	of	

Academic	Progress)	
•  PALS	
•  Predic5ve	Assessment	of	

Reading		
•  Scholas5c	Phonics	

Inventory*	
•  STAR*	
•  Steep*	
•  TPRI	

Behavior	Universal	Screen	(Catch)	

•  Provide	consistent	windows	for	grade	level	teams	
•  For	behavior	screenings,	wait	four	to	six	weeks	to	
screen	to	ensure	adequate	familiarity	with	
students	

•  Should	triangulate	with	other	data	sources	for	
behavior	(5me	out	of	instruc5on,	teacher	
nomina5on)	

•  Reac5ve	strategies	(e.g.	“safe	seat”)	more	than	3	
5mes	a	month	conserva5ve	rule	

Behavior	Universal	Screeners	

•  Following	is	a	non-exhaus5ve	list	of	screening	
tools	that	have	been	scien5fically	evaluated;				
this	list	does	not	cons5tute	an	endorsement							
or	recommenda5on	

•  Social,	Academic	and	Emo5onal	Behavior	Risk	
Screener	(SAEBRS)	

•  Strengths	and	Difficul5es	Ques5onnaire	(SDQ)	
•  Student	Risk	Screening	Scale	Internalizing-
Externalizing	(SRSS-IE)	


