A group of Early Childhood Special Educators met in Jefferson City on June 9, 2010 in order to proactively address the growth of the ECSE program in the state.  Below is information regarding the importance of ECSE in addressing needs of preschool children with disabilities as well as suggestions for implementing services and cutting costs.  

What is Early Childhood Special Education?
We service children who have identified delays/disabilities 

We prepare them to go into a kindergarten environment by giving them the prerequisite skills for learning

We work with families by helping them understand how to work with their children

We do community outreach by providing in-services and consultation to community preschools and child care centers; by modeling how to work with children of various abilities in community preschools and child care centers

Efficacy of ECSE
What is our purpose?

The purpose of the ECSE program is to provide service to identified children with disabilities in an effort to prepare them to enter Kindergarten with skills necessary to get meaningful benefit from their education and to participate in the general education curriculum to extent appropriate for their individual needs.

What are the long term benefits?  

There have been several studies regarding the benefits of preschool for all children which indicate that for every dollar spent in early childhood there are 6 dollars saved in social services after school.  While there has not been a study regarding the benefit of ECSE, recent data regarding required Missouri Outcomes in 3 areas (social/emotional/ acquiring knowledge and skills/meeting needs indicated for the years 2008-2009 that children who received services in the ECSE program made significant progress in these three area when comparing them to typical peers ( see attached grids).  Data from the SPP for 2008-2009 indicate that that 73% of children reported in ECSE in December of 2008 were place in regular education greater than 80% of the time and another 25% were in regular education between 40%-79% of the time.  
Current concerns in ECSE across the state:

DESE fully funds ECSE.  This was a result of the mandate for ECSE occurring after the Hancock Amendment which required the state to pay for any new mandate. DESE challenged the amendment and lost. As a result they pay for everything relating to ECSE with very little exceptions.  Districts have gotten comfortable with DESE paying and in some cases there is abuse of this system either intentional or unintentional.  

Examples: 

· Children are being placed in an ECSE classroom when they have mild delays but are not enrolled in preschool. This causes the cost of educating the child to rise because the teacher’s caseload will fill sooner, more adults are present, and transportation may be provided.  Children are not really being educated in the least restrictive environment in this case.
· Children are routinely placed in an ECSE classroom for 4 days and no consideration is being taken as to the amount of classroom services are necessary for the child to progress.  

· Related services are often offered based on individual therapists practice rather than looking at individual needs and number of goals.  Start with lower service minutes and review data to see if more is needed.

· Caseloads are not always greater than the lowest number allowed and new staff is added which increases staff costs.
· Increase in Para-educator support without looking at other strategies.

· Offering transportation when parents can drive (for convenience rather than need).
· Charging full FTEs to the grant when staff work in school age or their job is not fully ECSE.
The following are suggestions to consider for cost containment while still maintaining an ECSE program that addresses the needs of students with disabilities.

Eligibility
Suggestions to ensure proper identification of children:
· Adhere to the criteria

· Monitor compliance to the criteria (DESE)

· Use professional judgment with caution  and clearly document in the report why you used it

· Evaluate children over several sessions and across environments when possible

· Observe children in the natural environment (critical when looking at social/emotional/behavior skills)

· Consider diagnostic evaluations (e.g., diagnostic teaching/placement) for children who are not in preschool and are referred in social/emotional/behavior; this would be part of the diagnostic evaluation plan
For children with ELL background:
· When possible, have the child in a program/in the country for a year before accepting the referral
· Develop a process for all ELLs
· Consider expanding resources for ELLs (DESE)

Service Delivery/Placement

Suggestions for proper placement of children in ECSE in order to provide special education services that benefit the child, not maximize:
· The IEP process….write PLAAFP, prioritize goals, determine services based upon goals (not existing programs); do not automatically place the child in an ECSE placement because there is no preschool if the child does not require a preschool to benefit from the services
· IEP teams need to clearly define what the child requires in order to make educational progress on their IEP goals; be more conservative with service minutes and then review the data to determine if the amount of service is appropriate
· Reconsider the type/amount/ location of services at every IEP meeting/progress reporting time

· Talk with families at first step transition meetings, initial, annual IEPs, and addendums regarding the intent of special education and movement toward LRE

· Consider having drop-in groups for children who are not enrolled in a preschool, but need to have access to peers in order to work on the goals (e.g., social, motor, speech/language); this would not be appropriate for areas where parents require transportation for their child to access services
Related Services
(SLP, OT, PT, music, nutrition, vision, hearing, nursing, social work, psychological counseling,)
Suggestions for providing a reasonable amount of related services:

· IEP teams need to clearly define what the child requires in order to make educational progress on their IEP goals; be more conservative with service minutes and then review the data to determine if the amount of service is appropriate

· Reconsider the type/amount of services at every IEP meeting/progress reporting time

· Consider having the classroom teacher implement goals (e.g., language, fine/gross motor) before adding a related service
· Do not assume that because a child qualifies in an area, that he/she requires the service from a specific related service provider (e.g., child may have a mild delay in fine motor, but it may not be impacting his/her ability to access the general education curriculum; may just need to monitor the student’s fine motor skills); does the child require the related service in order to benefit from their special education services

· ECSE supervisors need to closely monitor services by reviewing the child’s data, talking with staff/families about moving children to a less restrictive environment

Supplementary Aides and Services
Suggestions for supplementary Aides and Services:

· Have a system in place to determine if a child requires adult support and when he/she requires the support
· Utilize all team members when making that decision

· Review the child’s day/schedule to determine who is present during an activity and who can address the needs of the child without adding an additional person to the room. 

Transportation
Suggestions to ensure that transportation is only provided to children who require it to access their special education ( as a related service):  
· Transportation must be discussed as a related service in order to access special education, not as a convenience
· Ask parents if they are able to bring the child to school for the services
· Talk to parents about the benefits of seeing staff/talking with them face-to-face on a consistent basis

· Reimburse parents for mileage when appropriate or necessary
ESY
Suggestions for qualifying children for ESY:

· Make sure decisions regarding ESY are made based on data and guideline established by DESE
· Clearer guidelines for qualification for ESY (DESE)

· Utilize more variety in determine amount of special education/related services required to maintain skills (e.g., do not assume the child requires current amounts and types of services)

· Discuss what ESY looks like with families (e.g., different staff, different classroom/building, no typical peers, children have more significant disabilities) 

Things to consider…
· The biggest increase in cost is staff salaries/benefits; however, this also impacts K-12

· Need to get out of the mindset that it is ECSE and it is 100% reimbursable cost should reflect service to children that are necessary for the children to benefit from the services. 
· The legislature should look at the mandate and determine if some of the costs that DESE pays could be eliminated, such as capitol

· Separate self monitoring- districts need to police themselves and superintendents need to be aware of what DESE is paying for ECSE.
· Districts need to consider picking up administrative and capitol costs so that funding for services to preschool children with disabilities can continue without financial limits being imposed.
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Special School District:  Martha Disbennett, Julie McClard, Laurie Corners

Kirkwood School District:  Melissa Sandbothe
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Franklin County Special Education Coop:  Cindy Edwards
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Hazelwood School District:  Bobbi Zigrang
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Orchard Farm School District:  Teresa Green and Mary Ann Doll

Francis Howell School District:  Ann Borgmeyer, Teresa Bauer, and Virginia Owens

Gasconade County R-1 School District:  Sheryll Mitchell
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North Callaway R-1 School District:  Karrie Millard

Warrensburg R6 School District:  Sherry Potter

Lee Summit School District:  Debbie Campbell and Karen Merrigan 
St. Louis City School District:  Anna Munson (anna.munson@slps.org)

